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Foreword

The Irish Education system has as a general aim the development of all aspects of the individual.  Any programme which seeks to educate the whole person must have due regard for Relationships and Sexuality Education as part of that total programme.  While in law parents are the primary educators of their children research has shown that many look to schools for support in helping them fulfil their obligations in this very important aspect of their children’s development.

This Report seeks to outline the manner in which school policy and school programmes on Relationships and Sexuality Education can be developed and implemented.  Emphasis throughout is placed on the collaborative and supportive role of all the partners within the school community.

In carrying out its brief the Expert Advisory Group displayed dedication and commitment to the task in hand.  Each individual member made a significant contribution to the work of the Group and to the Report, bringing to it diverse knowledge, experience and wisdom.  Their central concern was always the child and how best to support him/her in growing and developing – in the home, in the school and in relationships with other people.  The Group is owed a debt of gratitude for the manner in which they undertook this work.  I thank them most sincerely.

In particular, I wish to record my thanks to John Lahiff, Project Officer, for his dedication and support.  In carrying out his work he made an important contribution to the drafting of the Report and also supplied the Group with extensive background material.  This material, together with the submissions received from individuals and representative bodies, provided a wealth of information for the Group in its deliberations.  The expertise of colleagues and others, who gave generously of their time and knowledge, is acknowledged with thanks.

I wish also to record my appreciation of the invaluable secretarial assistance provided by Déirdre Graham, Maria Murphy and Roma Osborne.

This Report represents the first step in a process designed to promote consultation between those involved in this most important area.  The aim of the consultative process is that every school will develop a policy on Relationships and Sexuality Education, in collaboration with parents, which reflects its ethos and core values and is known within the school community.  The ultimate aim is that all schools will organise a school programme which will add a further dimension to the development of all aspects of the individual.

Emer Egan,

Senior Inspector,

Chairperson.
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PREFACE

The Expert Advisory Group on Relationships and Sexuality Education was set up by the Minister for Education, Niamh Breathnach, T.D., in April 1994.  Membership of the Group and its brief are listed in Appendices 1 and 2 respectively.

Brief
In line with the brief the following action was taken:-

1. Existing provision for Relationships and Sexuality Education in Ireland was identified (Appendix 3) and an overview of provision in other countries was completed.  A review of relevant literature was also undertaken as a background to the Group’s work.

2. The provision of guidelines for schools, on the process by which management, staff and parents are consulted and involved was addressed in considerable detail.  These guidelines are presented in the Report.

The question of school ethos and the appropriateness of the programme to the physical, social and emotional development stages of pupils of different age groups in primary and post-primary schools received thorough consideration.

3. The issue of in-career development for teachers was addressed.

4. Regarding the provision of information and teaching materials to support teachers and schools in the development of a Relationships and Sexuality Education programme it was the opinion of the Group that such provision was beyond its capacity in the time specified.  The Group was unanimous in stating that training for teachers is one of the key elements in promoting the inclusion of Relationships and Sexuality Education in the curriculum of primary and post-primary schools.  An element of this training is the presentation, evaluation and adaptation of materials to the individual school situation.  While resource materials exist, some of which are worthy and developed for the Irish school setting, other materials were examined which reflect different cultural values and influences.  It is felt that each school could review the materials available and develop its own programme, based on school policy, taking into account school ethos, the role of parents and the needs of pupils.  Guidelines for the review of such materials have been set out in paragraph 4.6.

To support them in their work in Relationships and Sexuality Education teachers need training and access to a resource bank of materials from which they can choose those items which are of greatest relevance and benefit to their individual school situation.

5. The brief of the Expert Advisory Group was to encompass both primary and second level schools, while concentrating in the first instance on second level.  It was the view of the Group that Relationships and Sexuality Education should begin early in the pupils’ schooling and that it should span their entire school career in a development manner, suited to their age and stage of development.  The Report, therefore, has treated the topic, as it may be approached at both levels, in a continuous and unified manner.

6. The initial meeting of the Group took place on May 3rd 1994.  Mindful that the work was to be completed in two months, this Report was presented on 15 July, 1994, following meetings which totalled 6 days.

Submissions
An advertisement was placed in the national newspapers seeking submissions from interested bodies and individuals.  A total of 55 written submissions was received.  (Appendix 5).

Structure of Report
Chapter 1, having defined the terms “Human Sexuality” and “Relationships and Sexuality Education”, outlines the Rationale for Relationships and Sexuality Education in the Irish school setting.  In Chapter 2, nine key principles are stated, forming A Framework for the Development of Relationships and Sexuality Education in Schools.  The consultation process and format for Developing a School Policy are covered in Chapter 3, while Chapter 4 describes the Organisation of the Relationships and Sexuality Education Programme Within the School, placing emphasis on a whole-school approach.  Aims, Methodology and Evaluation are outlined in Chapter 5.  Finally, Chapter 6 is concerned with the Conclusions of the Expert Advisory Group.

Chapter 1

INTRODUCTION AND RATIONALE

1.1 Human Sexuality
1.1.1 Sexuality includes all aspects of the human person that relate to being male or female and is subject to change and development throughout life.  Sexuality is an integral part of the human personality and has biological, psychological, cultural, social and spiritual dimensions.  It especially concerns affectivity, the capacity to give and receive love; procreation and, in a more general way, the aptitude for forming relationships with others.  It is a complex dimension of human life and relationships.  A holistic understanding of sexuality will contribute to the development of personal well-being, will enhance personal relationships and will have implications for the family and ultimately for society.

1.2
Relationships and Sexuality Education
1.2.1
“The general aim of education is to contribute towards the development of all aspects of the individual, including the aesthetic, creative, critical, cultural, emotional, intellectual, moral, physical, political, social and spiritual development for personal and family life, for working life, for living in the community and for leisure”. 1   Relationships and Sexuality Education is clearly a part of this general aim.

1.2.2 Relationships and Sexuality Education is a lifelong process of acquiring knowledge and understanding and of developing attitudes, beliefs and values about sexual identity, relationships and intimacy.  This education is delivered consciously and unconsciously by parents, teachers, peers, adults and the media.

1.2.3 Sexuality education seeks to provide young people with formal opportunities to acquire knowledge and understanding of human sexuality, through processes which will enable them to form values and establish behaviours, within a moral, spiritual and social framework.

1.3 Rationale for Relationships and Sexuality Education in the Irish School Setting
1.3.1
There is broad agreement in Irish society on the need for Relationships and Sexuality Education in the formal education system.  Bunreacht na hÉireann “acknowledges that the primary and natural educator of the child is the Family.” 2   It also acknowledges “the inalienable and duty of parents to provide …. for the religious and moral, intellectual, physical and social education of their children”. 3

Research in Ireland and abroad indicates that a great majority of parents welcome the support of schools in helping them to fulfil their obligation regarding Relationships and Sexuality Education and other aspects of Social, Personal and Health Education. 4   Research indicates also that this parental support for sexuality education arises from the perception that such education has often been inadequate in both family and school.5  

Various statements on behalf of church bodies have shown clear support for a positive educational programme on human sexuality within the context of faith and morality.6

Many educational groups and bodies, including the N.C.C.A., P.C.R.B., teacher unions and national parent representative bodies, have publicly stated the need for such a formal programme in schools from primary through second level. 7 

1.3.2 There are aspects of contemporary life that point to the need for a soundly-based Relationships and Sexuality Education policy.  These should be taken into account when drawing up a policy for schools at both primary and post-primary level.  Examples from research and common observation include:

· Earlier physical maturation of children;8 

· Evidence of earlier sexual activity; 9 

· The informal and unsupervised contexts within which children acquire information about sexuality; 10 

· The changing roles of men and women in society,

· Health issues related to sexual practice; 11 

· Young people becoming aware through travel, the media and the communications revolution, of different sexual mores and cross-cultural influences;

· Pressure on family life. 12 

1.3.3 The case for Relationships and Sexuality programmes rests on educational grounds.  The aims are to promote the overall development of the person and the integration of sexuality into personal life.

In the Irish context, the ESRA survey of 1991 13 shows that only one fifth of young people expressed satisfaction with their preparation in school for adult life roles and relationships with friends of the opposite sex. This clearly indicates the need for formal Social, Personal and Health Education programmes in Irish schools at primary and post-primary level, with specific reference to Relationships and Sexuality.

1.3.4 While certain schools have developed very worthwhile policies and programmes on Relationships and Sexuality Education, general provision appears to be uneven, unco-ordinated and sometimes lacking.

1.3.5 The Constitution enjoins on the State “as guardian of the common good, (to) require …. that children receive a certain minimum education, moral, intellectual and social.” 16   Consequently, the State has a duty regarding the development of Relationships and Sexuality Education.

1.4 In summary, while parents have the primary responsibility for Relationships and Sexuality Education, there is a clear need for schools to be involved in this process.

Chapter 2

A FRAMEWORK FOR THE DEVELOPMENT OF RELATIONSHIPS AND SEXUALITY EDUCATION IN SCHOOLS

2.1 Taking into account the general aim of education and with due regard for the primary responsibility of parents and their key role in influencing the growth and development of their children, each school, at both primary and post-primary level, should formulate and make known its policy on Relationships and Sexuality Education.

2.2 The following principles provide a framework for the development and implementation of such a policy.

(i) Parents are, in law and in fact the primary educators, and home is the natural environment in which Relationships and Sexuality Education should take place.

(ii) The school has a role to play in supporting and complementing the work of the home in this task.  This requires the management of each school, after consultation within the school community, to develop a clear policy on Relationships and Sexuality Education which is make known to all parties within the school.  This policy will make provision for the rights of parents who hold conscientious or moral objections to the inclusion of such programmes on the curriculum and will state how the school intends to address the situation.  This would include the situation where children are being educated in schools whose dominant ethos is not of their faith or beliefs.  In upholding the rights of these individual parents, the rights of the majority to have the programme implemented in the school must also be upheld.

(iii) There should be a collaborative, whole-school approach to the development of the school programme with the principal having a key leadership role in facilitating consultation within the school community.

(iv) The values inherent in the programme should be consistent with the core values and ethos of the school and with its policy statement, bearing in mind the existence of schools managed by “the different religious authorities and …. other ethically or culturally motivated groups.” 15 

(v) Education for Relationships and Sexuality should be an integral part of a Social, Personal and Health Education (SPHE) programme which should be a required part of the school curriculum for all children, including children with special needs.

(vi) SPHE needs to be supported by a positive climate and culture within the school and by meaningful home-school relationships.

(vii) At primary and post-primary level the SPHE programme, of which Relationships and Sexuality Education is a part, should be delivered through one or two time-tabled core periods per week.  Cross-curricular links should be identified and co-ordinated across the class/subject timetables.

(viii) Parent and teacher education and training should be developed as part of the school programme.

(ix) Adequate resources need to be allocated to the programme, within the framework of resources available to schools.

2.3 Developing a school policy and programme on Relationships and Sexuality Education, within the context of Social, Personal and Health Education, requires the collaboration and goodwill of all the partners for the benefit of the pupils and their families.

Chapter 3

TOWARDS DEVELOPING A SCHOOL POLICY

3.1 The first task in the development of a programme of Relationships and Sexuality Education in schools is to develop a school policy.  This policy should refer to a total programme of SPHE within the school.  The policy, which should reflect the core values and ethos of the school, is a written statement of the aims of the programme, its organization within the school and how it will meet the needs of students, parents and teachers.  This policy will form part of the School Plan.

As every school is unique in terms of staffing, students, support structures, context factors and size, the task of preparing and producing a policy statement, may be undertaken in different ways.

3.2 The Consultation Process for Policy Development
The commitment to a whole-school approach to SPHE, and to Relationships and Sexuality Education within that framework, will emerge from the process of consultation. This process will have a number of stages:

· A decision by the school to develop a policy statement;

· The setting up of a representative committee/structure to facilitate consultation among the partners for the development of the policy.  The Committee could 

· include teachers, parents and management; At second level, additional members might include the chaplain, the religion teacher and school counsellor.

· consult with students, as appropriate

· be given as a brief the drawing up of a draft policy statement, after reviewing existing policy and practice

· present this draft policy statement to the various partners for their comments

· review the responses made during the consultation process and present a final statement of policy to the Board of Management for approval.

It is important that the entire consultation process, while being thorough, would not take longer than a school term and that policy would be reviewed at regular intervals.

3.3 A Suggested Format for Developing a Policy Statement on Relationships and Sexuality Education.

The following format is suggested as a structure for developing a written statement of policy on Relationships and Sexuality Education within the school’s SPHE programme:

(i) Introductory statement on how policy is developed in collaboration with the partners,

(ii) The rationale for including Relationships and Sexuality Education in a broader policy on Social, Personal and Health Education,

(iii) A broad outline of what is meant by Relationships and Sexuality Education, 

(iv) The policy in the context of the philosophy and ethos of the school, 

(v) Aims of the programme,

(vi) The management and organisation of the programme,

(vii) The consultation process with parents and parent associations for programme support, development and review,

(viii) Implications for training and resources,

(ix) Review and evaluation procedures

3.4 When agreed by the Board of Management the statement of policy should then be made known within the school community.

Chapter 4

THE ORGANISATION OF THE RELATIONSHIPS AND SEXUALITY EDUCATION PROGRAMME WITHIN THE SCHOOL

4.1 Social, Personal and Health Education programmes need to be a core part of the curriculum right through primary and post-primary schooling.  The syllabus should be a spiral one, extending in scope each year and revisiting key topics in deeper ways appropriate to the age and stage of development of the pupils.  Relationships should be a central part of this programme and Sexuality Education should take place within this context.  All these are best supported by a whole-school approach, elements of which include:

(i) The school policy statement for SPHE

(ii) Leadership and management

(iii) School structures and co-ordination

(iv) Training for teachers and parents

(v) Organisation of teaching resources

(vi) Development of curricular modules and identification of cross-curricular links 

(vii) The consultation process with parents for programme support, development and review

(viii) A supportive school climate and culture.

4.2 The School Policy Statement for SPHE
The School SPHE Policy Statement sets the context for the Relationships and Sexuality Education programme.

4.3
Leadership and Management

The principal has a key role in translating the policy into practice.  This will include:

(i) Appointing a co-ordinator for the programme in the school (where appropriate);

(ii) Setting up a mechanism for programme design;

(iii) Allocating time for planning, training, delivery and appraisal;

(iv) Setting up communication structures, to include the Board of Management; 

(v) Allocating resources;

(vi) Managing the review and evaluation process;

(vii) The facilitation of networking within the community to avail of the services and resources of statutory and voluntary agencies.

4.4       School Structures and Co-ordination

Primary
In the context of the whole-school approach, the class teacher is best placed to take responsibility for implementing the school-based element of the programme.  Delivery is by way of a timetabled core, where appropriate, and cross-curricular links.  The approach is child-centred, and will always take the age and stage of development of the pupils into account.

Post Primary
At second-level there is a variety of models for the delivery of SPHE.  In some schools the programme is delivered by a class tutor while in others it is delivered by a specialist teacher or by a specialist team.  The importance attributed by certain schools to SPHE is in evidence where the subject is time-tabled on a weekly basis and provision is made to establish cross-cultural links.  This is the context within which the module on Relationships and Sexuality Education takes place.

To support Relationships and Sexuality Education other parallel structures may be required to develop a communication network and a pastoral care system.

Co-Ordination in all schools
There may be distinct differences between co-ordination of the programme at primary and post-primary level.  This can be carried out by the school principal, or by a designated co-ordinator or by a school team selected by the principal.

Co-ordination involves:

(i) Raising the awareness of colleagues about the place of SPHE in the curriculum;

(ii) Promoting teacher participation in the programme;

(iii) Identifying and collecting suitable resource material;

(iv) Working with other staff members to design the programme in line with the Policy Statement;

(v) Seeking a time allocation on the school timetable;

(vi) Negotiating relevant training for teachers;

(vii) Attending relevant training;

(viii) Organising meetings with teachers to plan and review the programme;

(ix) Liaising with teachers of other subjects so that the programme is co-ordinated across the curriculum, as appropriate;

(x) Communicating with and informing parents about the programme;

(xi) Organising the evaluation and review of the programme.

4.5 Training for Teachers and Parents
Teacher training is essential for the success of a programme of Relationships and Sexuality Education.  This training needs to be placed in the wider context of training for SPHE and should include all aspects of human sexuality as presented in this document.  The objectives of this training are to enhance the personal growth of teachers and to enable them to acquire the knowledge, understanding and skills necessary to teach the programme and to manage the consultative process with parents and others.  The training should be thorough, on-going, and should meet the professional needs of teachers.  Whole-school in-career training should be considered.

A programme should be developed by and for parents and parent associations to complement and enhance the school-based programmes.  Parents’ groups should be supported in their efforts to develop such training programmes.  An element of joint training could be very beneficial in assisting parents and teachers in working collaboratively on this important developmental area.

4.6
Organisation of Teaching Resources
It is the role of the principal to allocate the resources of time, of finance, and of personnel to develop and support the design of the programme in the school.  Since each school will plan a programme which reflects its own core values and ethos there may be no ready-made programme that will exactly meet its needs.  There is a range of programmes and resource centres from which teachers may draw.  Teachers need to be discriminating in their use of resource material which, however worthy, has a clear commercial purpose.  The presentation, evaluation and adaptation of materials should be part of the training programme for teachers and parents.

When evaluating resource material, the following questions should be asked:

(i) Is it appropriate to the age and stage of development of the target group, in terms of language and concepts?

(ii) Does it contain information that is accurate?

(iii) Is it relevant and related to the programme?

(iv) Is it consistent with the core values and school ethos?

(v) Is it sensitive to the child’s family and cultural background?

(vi) Is it free of sexual stereotyping and gender bias?

4.7     Development of Curricular Modules and Identification of Cross-Curricular Links.
A core curricular framework for SPHE commonly accepted throughout Europe is based on the following three dimensions:

(1) Myself

(2) Myself and Others

(3) Myself and My Community and Environment.

A spiritual curriculum based on those three dimensions will include suitable modules on Relationships and Sexuality Education for each class/year group.  Some of the issues raised can be appropriately examined by identifying cross-curricular links with other subject areas, such as Science/Biology, Home Economics, Social, Environmental and Scientific Education, Religious Education and the Humanities in general.

4.8 The Consultative Process with Parents for Programme Support, Development and Review
In agreement with the Board of Management, it is the task of the school staff in their professional capacity to develop a draft module on Relationships and Sexuality Education within the framework of SPHE.  In line with agreed school policy, and parents having been consulted, the Board of Management will approve the implementation of the programme.  This programme should be available to parents before it is implemented.

4.9 A Supportive School Climate and Culture
The most effective way of delivering a programme is in the context of a supportive school environment which models the aspirations of the programme itself.  In such an environment:

· people feel valued

· self-esteem is fostered

· respect, tolerance and fairness are evident

· high expectations and standards are promoted

· there is support for those with difficulties

· open communication is the norm

· effort is recognised and rewarded

· uniqueness/difference is valued

· conflict is handled constructively

· initiative and creativity are encouraged

· social, moral and civic values are promoted

4.10 A whole-school approach, which carries out the task in a positive and constructive manner and which promises the participation of all members of the school community, carries the greatest likelihood of success.

Chapter 5

AIMS, METHODOLOGY AND EVALUATION

5.1 Aims of Sexuality and Education
1. To help young people develop healthy friendships and relationships;

2. To promote an understanding of sexuality;

3. To promote a healthy attitude to sexuality and to relationships;

4. To promote knowledge of and respect for reproduction;

5. To enable young people to develop healthy attitudes and values towards their sexuality in a moral, spiritual and social framework.

5.2 Methodology
The teaching methods for the Relationships and Sexuality module will be based on sound pedagogic principles as used in SPHE and in other areas of the curriculum.  These methods should be child-centred and appropriate to the age and stage of development of the pupil.  In organising the learning environment the teacher should be careful to create an atmosphere in the classroom which respects the privacy of each individual student and to treat all with due sensitivity and care.  The teacher in his/her professional capacity is ideally the person who can take responsibility for the delivery of the school-based element of the programme.  Community resources may be used to enhance the programme in line with agreed school policy.

5.3 Evaluation
The direct contribution of Relationships and Sexuality Education to the development of the whole person may be difficult to assess because of the many influences on a young person’s attitudes and behaviour.  However, it is important to evaluate and review programmes regularly at a number of levels – at the levels of the student, the teacher, the parent and the Board of Management.  Essential questions are:

How is this programme working?

What are its strengths?

What are its weaknesses?

What changes are necessary?

How are these changes to be effected?

What is the time scale for implementation and for further review?

Chapter 6

CONCLUSIONS

The case for including Relationships and Sexuality Education on the curriculum of all schools is made on educational grounds.  The views of the Expert Advisory Group are that

· Although policy and programme development on Relationships and Sexuality Education has been addressed in certain schools current provision is generally uneven, unco-ordinated and sometimes lacking.

· While parents are the primary and natural educators of their children, the school has a role to play in supporting and complementing the work of the home in this task.

· Relationships and Sexuality Education should be a required part of the curriculum of each primary and post-primary school, starting at Junior primary level.

· A Relationships and Sexuality Education module should be evident on a timetabled Social, Personal and Health Education programme.

· School Policy, reflecting the core values and ethos of the school, should be developed in consultation with the members of the school community.  This policy should be made known and appear in the School Plan.

· In developing school policy provision should be made for the views of parents who hold conscientious or moral objections to the inclusion of Relationships and Sexuality Education on the school curriculum.  In upholding the rights of these individual parents the rights of the majority to have the programme implemented in the school must also be upheld.

· Arising from the school policy statement Relationships and Sexuality Education programmes should be developed at individual school level and should be appropriate, in terms of content and methodology, to the age and stage of development of the pupils.  These programmes should be available to parents.

· Training is essential.  Its purpose is to assist programme development and to enable teachers to acquire the knowledge, understanding and skills necessary to teach the programme and manage the consultative process with parents and others.  Training for parents and parent associations, to include an element of joint training with teachers, is equally important and should also be supported.

· Programmes should be co-ordinated and delivered by school staff, with community resources being used to enhance the programme in accordance with school policy.

· Review of both policy and programme should be undertaken at regular intervals, as specified in the policy statement.

Appendix 1 - Membership of the Expert Advisory Group on Relationships and Sex Education

Ms. Emer Egan (Chairperson), Senior Inspector, Department of Education

Sr Pat Murray, Loreto Education Office

Ms Fionnuala Kilfeather, Parent – Primary Sector

Ms Ruth Brennock, Parent – Post-Primary Sector

Ms Siobhán Cluskey, Post-Primary Teacher

Mr Aidan Herron, Primary Teacher

Mr Brian McAuley, Post-Primary Principal

Mr Tony Gorman, Senior Psychologist, Department of Education

Mr John Lahiff, Project Officer, Guidance Counsellor

Appendix 2 - Relationships and Sex Education in Primary and Post-Primary Schools

The remit of the Expert Advisory Group encompasses both first and second levels while concentrating in the first instance on second-level.  The terms of reference are:

(a) to identify the existing provision for relationships and sex education in order to provide a background for the Group’s work.

(b) to provide guidelines for schools on the process by which management, staff and parents are consulted and involved as the school clarifies, specifies and discloses its policy on relationships and sex education.

(c) to provide information and teaching materials to support teachers and schools in the development of a Relationships and Sex Education Programme.  This programme will be in the context of existing ethos.  It will be a programme appropriate to the physical, social and emotional development stages of pupils of different age groups in primary and post-primary schools

(d) to advise on appropriate in-career development provision

(e) to report within two months.

Appendix 3 - Current Provision

At both Primary and Second Level there is wide support for the concept of Relationships and Sexuality Education as a modular, spiral programme located in the broader framework of Social, Personal and Health Education (SPHE).

At Primary level, the Primary Curriculum Review Body recommended that Health Education should be treated as a cross curricular theme and also recommended the examination of issues relating to sexuality education.  While some individual schools have developed programmes, other schools rely on the expertise of visiting speakers and voluntary bodies.

A number of Health Boards provide inservice training to support SPHE.  Examples of programmes in use or being developed for SPHE are the Primary School Health Education Programme from the North Western Health Board, the Bí Folláin programme from the Mid-Western Health Board and the Health Education Programme from the Brothers of Charity, developed in co-operation with the Southern Health Board.  The Children of God Religious Education Programme recommends that teachers may, if necessary and in consultation with parents, respond to pupils’ needs for help in understanding human sexuality.

At Second Level, Sexuality Education is included in the syllabi for Junior Certificate Home Economics and Science.  The subject is also addressed through Religious Education and Physical Education.  A number of schools have developed programmes and make provision for their delivery in the timetable but, with the exception of the 1987 Guidelines on the Development of Sex/Relations Education, there is little guidance at national level.  Training in SPHE is provided by a number of Health Boards.  As part of the Substance Abuse Prevention Programme, being developed jointly by the Department of Health and Education and the Mater Dei Counselling Centre, training in methods appropriate to SPHE is provided.  This training is not directly related to Relationships and Sexuality Education but the methodology is appropriate to the area of work.  Some Health Boards and Curriculum Development Centres have also developed SPHE programmes, but none of these claims to be comprehensive in their cover of Relationships and Sexuality Education.  The North Western Health Board is currently piloting a Sexuality Education Programme for Senior Cycle Post-Primary.  Some voluntary bodies provide teacher training and/or visiting speakers to support schools, but integration of visiting speakers into the school programme sometimes proves difficult.

Appendix 4 - A Suggested Outline for a Module on Relationships

And Sexuality Education

The content of the Relationships and Sexuality Education module of the SPHE programme will be determined at individual school level as outlined in the Report.  The consultative process will influence the implementation of the programme in any given school.  All activities and methodologies will be appropriate to the age and stage of development of the pupils.  At Primary level, the conceptual outline and suggested themes cover 4 year blocks.  At Post-Primary level, they cover 3 year blocks.  The elements which follow are not presented in any developmental outline nor are they exhaustive.  They may serve as guiding concepts for teachers and parents planning the programme.  Many topics may arise incidentally.

Junior Primary

A:
Conceptual Outline
(1) Human Growth and Development
Names of all parts of the body

Male and female

Growth and growing older

Rates of physical, social, intellectual, spiritual development and individual differences.

The senses

(2) Parenting, Families, Life Cycles
Babies have needs

Caring for young animals

Families and family roles

The human life-cycle

(3) Relationships

Co-operating with others in work and play

Ways in which people live and work together

Coping with different emotions

(4) Sexuality
Individual roles in the family

Valuing self and others.

(5) Personal and Social Skills

Privacy and personal integrity

Simple ways to keep safe and find help

Listening,. Discussing, sharing 

Learning the language of emotions

(6) Moral Development

Right and wrong

(B) Lesson Themes
Myself – respecting self 

People in my life and how we help each other 

Friendships

Myself and others – similarities and differences

Emotions – Feeling happy, feeling sad, etc

The senses

Keeping safe

Life begins – plants, animals, me

Growing older

My family

Feelings in a family

Myself and others – getting on with other people

What I like about myself – what others like about me 

Caring for myself – hygiene, etc.

My body and how it works

The notion of right and wrong

Senior Primary
A:

    Conceptual Outline
(1) Human Growth and Development
Biology of human reproduction

Puberty – physical, emotional, social and psychological changes in both boys and girls

Names of parts of the body, including the reproductive system 

Child development – caring for babies

Rubella

(2) Parenting, Families, Life Cycles
Good parenting and its importance

Needs of elderly people

The Human Life Cycle


   (3) Relationships

Self image

Relationships – family, friends and community

Friendships and loyalty

Group affiliation and role – the gang

Pressure from friends and others

Bullying

Teasing, name-calling

(4) Sexuality, Sexual Identity, Self-Esteem

Gender Issues

Developing and maintaining self-esteem

What we mean by sexuality

(5) Personal and Social Skills
Keeping safe and finding help for self and others

Acknowledging and respecting the emotions and feelings of self and others

Decision-making

Communication skills

(6) Moral Development
Right and wrong 

Respect for others

Living in the Community 

B:
Possible Themes

Feeling – what makes me happy, embarrassed, sad, etc.

Teasing, bullying, “slagging”, difficult situations

Body changes – boys and girls

Family Trees

How babies begin, are formed, grow and are fed

Healthy lifestyle

Making, keeping and losing friends

Choices, influences and decisions – recognising the difference between right and wrong

Keeping safe

Tolerance and respect for difference

Growing into adolescence within the family

Celebrating family events

Freedom to express emotions in a safe environment

Difference between assertiveness aggression

Understanding relationships

Individual difference

Social, media and advertising influences

Images of sexuality

Freedom and independence

Defining limits and boundaries

HIV and AIDS

Living in the Community

Junior Cycle Post-Primary
A:
Conceptual Outline
(1) Human Growth and Development
Male/female reproductive organs – structure and function and appropriate vocabulary

Human fertility

Sexual intercourse, conception, pregnancy and birth

Miscarriage, still births, cot deaths

Process of puberty / emotional changes

Positive self-image, relationships, varying rates of maturation

Child care and development from infancy to school-going age

(2) Parenting, Families, Life Cycle
Family roles and responsibilities

Parent roles

Changing family patterns

(3) Relationships

The changing relationship of the adolescent within the family

Growing towards independence

Personal choice in friendships

Responsibility in relationships

Friendship, love and marriage

Respect for self and others; privacy and personal space

(4) Sexuality, Sexual Identity, Self-Esteem

Positive self-image

Positive attitude to sexuality

Sexuality – moral/spiritual attitudes and behaviours

Interpersonal relationships and responsibility

Sexual stereotyping

Concepts of modesty and virginity

Sexually transmitted diseases, including AIDS

Decision making.

(5) Personal and Social Skills

Giving and receiving compliments

Affirmation of self and others

Informed and responsible decision making

Critical thinking skills

Analysis of the media and advertising world’s presentation of sexuality

Assertiveness

Conflict resolution

(6) Moral Development
Respect for self and others

Moral and spiritual values

Social responsibility

(B) Possible Themes
The skills of working in groups

Self-esteem

Puberty; growing and changing

Moods, feelings and confusions

Hygiene

Sexual intercourse, conception, pregnancy and birth

Child chare: infancy to school going age

Responsible decision making

Negotiations and setting limits within the family

Friendships, infatuation, romance and love

Assertiveness

Bullying

Gender roles and pressures

Dating

Male and female physiology

HIV, AIDS and STD

Fertility awareness

Sexuality – moral/spiritual values, attitudes and behaviour

Community living and social responsibility

Senior Cycle Post-Primary
A:          Conceptual Outline

(1) Human Growth and Development
Reproduction

Pregnancy

Rubella

Life stages

(2) Parenting, Families, Life Cycles
Child Care

Family Planning

Changing family roles

(3) Relationships
Partnership, marriage, separation, bereavement

Sexuality and relationships

Love and relationships

Making, keeping and ending relationships

Marriage and commitment

(4) Sexuality, Sexual Identity, Self-Esteem
Gender stereotyping 

 Media and self-image

Self-appraisal

Sexuality and personality

Sexual harassment 

Sexual, morality and the law

Legislation and sexual behaviour

Positive self-esteem

Moral opinions and actions

Sexual orientation

Rape and sexual violence

Sexually transmitted disease and AIDS

(5) Personal and Social Skills
Giving and getting help

Decision making

Problem solving

Managing emotions

Assertiveness

Parenting skills

Stress management

Conflict resolution

(6) Moral Development
Respect for self and others

Moral and spiritual values

Social responsibility

B:
Possible Themes

Gender stereotypes

Relationships and personal decisions

Reproduction and fertility awareness

Conception and pregnancy

The importance of relationships

Understanding emotions

Loving

Marriage and commitment

Dealing with sexual harassment

Sexual rights and responsibilities

Family Law

Female fertility

Male fertility

Family planning

Conflict resolution/negotiation

Sexually transmitted diseases and AIDS

Family and society

Sexuality – moral/spiritual values, attitudes and behaviour

Community living and social responsibility
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Ms. Maura McNally, Health Promotion Officer, North Western Health Board, Health Education Office, Tirconail Street, DONEGAL.

Ms. Margaret Chambers, Marriagecare Co-Ordinator, CMAC House, 39 Harcourt Street, DUBLIN 2.

Mr. David Joynt & Mr. David Gray, 30 St. Margarets Avenue, Raheny, DUBLIN 5.

Ms. Bridie Diver, Corclough, Belmullet, CO. MAYO.

Mrs. Agnes Togher, Carne, Belmullet, CO. MAYO.

Mrs. Margaret Dennehy, Bridge Street, Ballylongford, CO. KERRY.

Margaret & Michael Murphy, 5 Douglas Hall Lawn, Well Road, CORK CITY.

Mrs. Mary Cummins, Rahale, Oylegate, Enniscorthy,CO. WEXFORD.

Mrs. Margaret Garvey, Ballahgadereen, CO. ROSCOMMON.

Mrs. Norma B. Crosbie, “Lissadell”, Norwood Court, Rochestown, CO. CORK.

Mrs. Betty Cotter, Islanduane, Munget, CO. LIMERICK

Mr. P. J. Togher, Carne, Belmullet, CO. MAYO.

Mr. Maurice Lyons, Courtnabooly West, Callan, CO. KILKENNY.

Mrs. Catherine Flannery, Cross, Binghamstown, Ballina, CO. MAYO.

Fr. Gerard McGreevy, P.P., Parochial House, Donaghmoyne, Carrickmacross, CO. MONAGHAN.

Mr. Seamus O’Neill, 63, Silver Lawns, Navan, CO. MEATH.

Ms. Anna Colhoun, Clar, Donegal Town, CO. DONEGAL.

Ms. Anne Kearney, 5 Ballinasare, Ballyroe, Tralee, CO. KERRY.

Dr. Declan Pender, “Leeview”, Rushbrook, Cobh, CO. CORK.

Dr. F.J. Steele, Principal, St. Aidan’s Community College, Dublin Hill CORK.

Ms. Theresa Walsh, Regional Secretary, Congress of Catholic Secondary School Parent Associations, Antogher Road, ROSCOMMON.

Parents’ Association, Convent of Mercy, Roscommon Town.

Mr. Eamon Fitzpatrick, FCA, Parents’ Association, Summerhill College, SLIGO.

Mrs. Terry Pender, Leeview, Rushbrooke Cobh, CO. CORK.

Patrick & Pauline McManamon, Ballina Road, Belmullet, CO. MAYO.

Ms. Bridget Randles, Hon. Secretary, Christian Family Association, Bruree, CO. LIMERICK.

Ms. Loretta Dunphy, Regional CO-Ordinator, Child Abuse Prevention Programme, The Lodge, Cherry Orchard Hospital, DUBLIN 10.

Sr. M. Consolata Fitzpatrick, Principal, St. Brigid’s, Greystones, CO. WICKLOW.

Mr. Michael Walsh, 16 Norwood Court, Rochestown Road, CORK.

Ms. Jean Manahan, Chief Executive, Marriage Counselling Service Ltd., 24, Grafton Street, DUBLIN 2.

Ms. Majella McFadden, The Queen’s University of Belfast, Belfast BT7, INN, NORTHERN IRELAND.

Ms. Phil Mullins, Assistant Secretary Family Alert, Cork, Alverna, Woodleigh Park, Model Farm Road, CORK.

Ms. Carmel Wynne, 38, Ashton Avenue, Templeogue, DUBLIN 16.

Ms. Sandra Butler, 82, Shantalla Road, Beaumont, Dublin 9.

Mr. Peter Jackson, St. Columba’s Lodge, Off Church Avenue, Killiney, CO. DUBLIN.

M.M.D. Dunne, 1 Clonkeen, Dunlaoire, CO. DUBLIN.

Mr. Frank Dorr, The Cork Social & Health Education Project, The Health & Welfare Centre, Grattan Street, CORK.

Mr. Eamon Fitzpatrick, F.C.A., “Ossory”, Cummeen, Strandhill Road, SLIGO.

Ms. Mary McDonnell, School Nurse, St. Mary’s Health Centre, Parnell Street, Thurles, CO. TIPPERARY.

Mr. John O’Donoghue, Programmes Director, The Hanly Centre, The Mews, Eblana Avenue, Dun Laoghaire, CO. DUBLIN.

Ms. Ruth Riddick, Education Officer, Irish Family Planning Assoc., 36/37 Lr. Ormond Quay, DUBLIN 1.

Red Ribbon Project, 94, Henry Street, LIMERICK.

Ms. Alice Kenny, Chairperson, M.U. Social Concern Dept., The Mothers Union, Christ Church Cathedral, DUBLIN 8.

Ms. Fionnuala Hanrahan, Deputy City and County Librarian, Dublin Public Libraries, Fenian Street, DUBLIN 2.

Ms. Nora Brennan, Senior Health Education Officer, South Eastern Health Board, Dean St., KILKENNY.

Dr. Arthur O’Reilly, Chief Executive, National Rehabilitation Board, 25 Clyde Road, Ballsbridge, DUBLIN 4.

Mr. Brendan O’Regan, Ticknock Lane, Arklow, CO. WICKLOW.

Ms. Eithne McKenna, Health Education Co-ordinator, Castlecomer Community School, Castlecomer, CO. KILKENNY.

Ms. Carmel Cummins, H.Ed. Development Officer, N.W.H.B., Health Education Office, Tirconaill Street, DONEGAL TOWN.

Mr. Noel P. Usher, Principal, Health Promotion Unit, Department of Health, Hawkins House, DUBLIN 2.

Ms. Cora Pollard, CHERISH, 2 Lower Pembroke Street, DUBLIN 2.

Sr. Anne Harte Barry, President, Association of Teachers of Home Economics, At. Angela’s College, Lough Gill, SLIGO.

Ms. Helen Faughan, Secretary, Marian College Parents’ Association, Mohill, LEITRIM.
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